
Handout #1: Behavior Management-Identifying Behaviors[Document title] 

 

IDENTIFYING BEHAVIORS 

Directions: Think about your own classroom and fill out the form below as you consider the following 
questions. What behaviors do you expect to see from the children? What behaviors have children 
already learned? What behaviors would you like to see less of? What behaviors would you like to see 
more of? It may be helpful to think through your classroom schedule to identify potential challenges.  

 

What I want to see less of:  What I want to see more of:  
 

Example: Children not listening to a story   
 

Example: Children’s eyes on the storybook 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

Source: Adapted 
from file:///C:/Users/Owner/Desktop/CLASS%202020/Behavior%20Managementr/state-activities-
videos-la-behaviors%20(1).pdf 
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Activity #2:  
Creating Behavioral Expectation Statements 

Directions:  

The left-hand column lists common activities and routines. In the right column, 
write down a behavioral expectation statement for each activity or routine.  

Activities/Routines Behavioral Expectation Statement 
Arrival 
 

 

Departure 
 

 

Morning snack  
 

Morning meeting  
 

Circle time  
 

Choice/Free Play  
 

Music and Movement  
 

Outdoor Play  
 

Transition  
 

Lunch  
 

Small Group  
 

 



Handout #3: Behavior Management. What. So What. Now What 

 

 pg. 2 

What. So What. Now What: PROACTIVE STRATEGIES TO PREVENT CHALLENGING BEHAVIORS 

Classroom Schedules and Routines: 
• Have consistent schedules and routines (all team members must agree on the behavioral 

expectations and ways to teach them)  
• Make sure the content and length of activities are developmentally appropriate  
• Be intentional about using visuals to teach routines  
• Give consistent feedback  
• Provide more individualized support for children with disabilities who have challenging 

behavior during routines. They may need an individualized visual schedule or a peer buddy, 
for example.  

Transitions: 
• Try to minimize the number of transitions  
• Teach expectations 
• Model or provide visual examples of appropriate things to do while waiting (counting, singing 

a group song, playing Simon Says)  
• Allow children to transition at separate times or in smaller groups as needed 

Large Group Activities: 
• Consider the length of the activity (especially circle time). Is it age appropriate?  
• For children who are working on expanding their attention, shorten wait times and allow 

breaks.  
• Use visuals to make rules clear and to break tasks into smaller steps  
• Provide ongoing feedback to expand children’s understanding, participation, and learning  

Types of Support: 
Visuals  

• To help children communicate their needs  
• To break down tasks  
• To clarify expectations  

 
Timer  

• To provide a safety signal so children know when something is coming to an end  
 
Adult support  

• To facilitate large group and small group activities  
• To model and provide examples, and help children who need more intensive support  
• To provide choices  

 
Peer support  

• To model, think-pair-share, or be a buddy  
 
Child preferences 

• To increase children’s motivation and engagement in tasks that can trigger challenging 
behavior 

Adapted from: Presentation Summary for Challenging Behavior: Prevention Strategies for Children with Disabilities. January 16, 2015. Dr. Mary 
Louise Hemmeter. 

 



Handout #4: Behavior Management-Rewrite the Redirect 

 

Rewrite the Redirect 
Directions: Read the redirect statement on the left, and then think about how you might rewrite the 
redirect statement in a more respectful, direct, specific, brief, and positive statement. 

 

Instead of saying: Rewrite: 
Sit in a place where you can be successful  
“We don’t have maid service here.”  
I don’t want to have to remind you about our 
math routine 

 

It sounds like somebody needs to work harder  
Do you want me to take those toys away?  
Be nice  

 

Instead of saying: Rewrite: 
Stop running  
Lots of you are wasting time  
These tables are a mess  
How many times do I have to say no talking  
Why are you lined up yet?  

 

Instead of saying: Rewrite: 
Would you come sit by me?  
I’m going to ask table one to quiet down   
Can you put your backpacks away?  
Will you look at me?  
Will you please concentrate?  
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Preschool Behavior Support Self‐Assessment 
Feature How Consistently?  Priority 

 Always Sometimes Never After rating 
all features, 
star your 
priorities 

I use a predictable, orderly classroom environment to support positive behavior.  

I build caring, positive relationships with every child and family to encourage communication 
and trust. 

    

My classroom uses visual cues and labels to prevent problem behavior (e.g., pictures that 
indicate where to sit during circle, signs that represent the number of students per center). 

    

Different areas in my classroom have clearly defined physical boundaries.     

My classroom does not have wide-open areas where children might run.     
Children and adults can move easily throughout the different areas of my room.      
I can easily monitor students from various places in the room—there are no “blind spots.”     
Activity materials are prepared in advance and adequate for the students per activity.      
Our schedule balances teacher- and child-directed and large and small group activities.     
My classroom has an illustrated schedule posted at students’ eye level.      
My class consistently follows our schedule; I refer to the schedule throughout the day.      
I provide students with a warning prior to transitions (e.g., “5 more minutes until clean up”).      
I use more than a verbal signal to indicate the beginning of a transition (e.g., ring a bell).     
I use transitions to pre-correct behavior (reminding students of expectations for new setting).      
I plan for transitions, including ways to keep students engaged (e.g., finger plays, songs).      
I define and teach expectations to support positive behavior. 
 

 

My classroom has 2-5 positively stated behavior expectations (e.g., Be Kind, Be Safe).      
Classroom expectations are illustrated and posted at students’ eye level.      
I use our expectations to establish rules specific to our typical settings (e.g., at circle, “Be 
Kind” means listen to others and use an inside voice).   

    

I explicitly teach and review classroom expectations for each of our typical settings.     
After I teach expectations, my students could state them to me if asked.      
I communicate with families about our classroom’s behavior expectations.      
I explain expectations to others who will interact with students (e.g., assistants, volunteers).      
I acknowledge appropriate behavior and respond consistently to problem behavior. 
 

 

I provide students with positive feedback 4 times more often than negative feedback.     
I comment on appropriate behavior with specific, descriptive feedback (e.g., “Way to share 
that toy—you are a kind friend!”).  

    

I have a system that goes beyond verbal praise to acknowledge individual appropriate 
behavior (e.g., routine spotlight during circle).   

    

I share information with families about their child’s appropriate behavior.     
I have a system to acknowledge class-wide appropriate behavior (e.g., celebrate by playing a 
favorite game or taking 5 extra minutes outside).  

    

I have defined what problem behavior looks like in my classroom.     
I respond consistently to problem behavior (e.g., I always give a prompt before a warning).     
I use consequences for problem behavior that are logical and natural.      
I can respond to problem behavior without interrupting classroom activities or instruction.       
I collect data and use it to make decisions that support positive behavior. 
 

 

I know about patterns of student engagement based on collected data.       
I know how much time we spend transitioning based on collected data.      
I know about how and when students follow behavior expectations based on collected data.      
I take time to review data I have collected and make changes to my classroom accordingly.     
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Taking the Self‐Assessment 
• Record the date: ____________________ 
• Give yourself 10-20 minutes to complete the survey. 
• Evaluate how consistently (always, sometimes, never) you employ each behavior support feature by marking in the 

appropriate “How Consistently?” column on the right side of the page.  
• After rating how consistently you incorporate each feature in your classroom, review any items rated “sometimes” or 

“never.” Star any items that are a priority for improvement in the “Priority” column on the far right side of the page. 

 
Taking Action 

Celebrate your “Always” answers—list three elements of your practice that support positive behavior.    
1.  

2.  

3.  

 
For the features you identified as priorities, choose 1-3 that are important to you right now and plan next steps.  
• Choose your goal. What do you hope to achieve?  
• Outline the process you will follow to achieve your goal. Focus on observable and measurable steps.  
• Indicate how you will monitor your progress. How will you know you accomplished each step? 
 

Goal Steps / Process  Monitoring 
   

 
   

 
  

 
  

 
   

 
  

 
  

 
  

 
   

 
  

 
  

 
  

 

Plan a date for your next self‐assessment: __________________ 
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